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The core of education is the culture 
which each generation purposely gives to 
those who are to be its successors, in 
order to qualify them for at least keeping 
up, and if possible for raising, the level 
of improvement which has been attained. 

John Stuart Mill (1867) 
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It is the aim of this study to examine what has been done in Cyprus in 
the field of education since 1974 when Cyprus faced the devastating 
consequences of the Turkish invasion which affected all aspects of life 
in Cyprus and consequently education. Special interest, however, is 
shown in the development of education prior to 1974 in order to show 
how decisively the political, social and economic factors influenced the 
present day education. 

The introductory chapter describes briefly the aims of this study, the 
strategy for research and the main sources consulted aiming at providing 
a compactly general picture of this study. Chapter 2 provides some 
information concerning the background and history of Cyprus and 
concentrates on the factors influencing the development of education in 
Cyprus to 1974. 

In Chapter 3 is presented a picture of the battle for control of education 
which was intensified after the 1974 coup launched by the Junta of 
Athens against President Makarios and the Turkish invasion which 
caused a crisis of national identity. The same chapter examines the 
system of educational administration which is highly centralized and a 
less rigidly centralized system is proposed. 

Pre-primary, Primary, Secondary and Higher Education is discussed in 
Chapters 4,5,6 and 7 respectively. 

Pre-primary education has made great strides and is considered to be 
necessary for the normal development of children. Its rapid 
development, however, was necessitated after the 1974 catastrophe 
when an increasing number of women joined the work force. 

In Primary education the curriculum which has been developed 
emphasizes the child's active participation in all aspects of life placing 
the child in the centre. The graduate entry into primary education 
creates better prospects for its further improvement. After the Turkish 
invasion the role of Technical Education became more important since 
the rebuilding of Cyprus economy was based, to a great extent, on this 
level of education. Despite the progress made in the field of Technical 
Education, the prejudice against it hinders its further expansion. The 



efforts invested in the task of developing Secondary Education after 
independence have produced results since there have been major 
innovations, the most important being the Lyceum of Optional Subjects 
introduced in 1980, which served Cyprus for 15 years and is expected to 
be replaced by the new proposed system of the integrated Lyceum. The 
third-level institutions, both in public and private sectors, achieve high 
standards. However, the educational development in Cyprus reached its 
apogee with the establishment of the University of Cyprus. 

Teachers in Cyprus constitute the cornerstone of the educational system; 
therefore, Chapter 8 is devoted to the teaching profession in Cyprus; the 
current situation is explained, some problem areas are highlighted and 
possible solutions are suggested. 

Finally, the introduction of a Pastoral care system and a Bilingual 
Education project in schools in Cyprus is examined in the last two 
chapters. 
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CHAPTER 1 

The study of Greek Cypriot education from 1974 to 1994 is a worthwhile 
study in its own right. The year 1974, which is the starting point of this 
thesis, is particularly appropriate since it was in that year that the Turks 
invaded and occupied Northern Cyprus and cast a shadow across every 
domain of human life on the island and particularly in the field of Cyprus' 

rich economy that maintained the tremendous development of education in 
the post independence period. 

The development of Greek Cypriot (i) education since 1974 is examined 
and the provisions for education on the island are described and analyzed 
in an attempt to observe how a country, scarred by an invasion, has 

managed to stand on its own feet despite the numerous problems that have 

existed in the Cypriot educational system. The writer will also venture to 
suggest some points for emphasis in planning for the future. The aim is 

not revolutionary; it is rather an attempt to learn more about the past so 
that one might face the future with a clearer sense of direction. 

Thus, the aim of this study is to review the development of Greek Cypriot 
education since 1974, the year of the Turkish invasion. However, 
considerable attention will also be given to the development of education 
before 1974 in order to help the reader link the two periods and in 
particular to highlight developments in the field of education since 
independence in 1960. 

The material for this study is derived principally from primary sources 
such as the minutes of the Greek Communal Chamber and the House of 
Representatives, file and reports of the Ministry of Education, Government 
Publications, circulars of the Ministry of Education, newspaper reports of 
education, seminars, speeches and school archives. 

(1) From now on Greek Cypriot education will be referred to as Cyprus education, unless otherwise 
stated. 

-ý Oý = o- 
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(A) Overview of the study 

It is not easy to form a clear picture of education in Cyprus without first 
obtaining some understanding of the society in which education functions. 
Therefore, the history of political and education developments up to the 
1974 Turkish invasion and occupation comes under review in order to 
show the decisive influences of the past upon the post 1974 period. 

After the 1974 coup which led to the Turkish invasion, there was a battle 
for control of education and a need for new education objectives; Thus, an 
attempt is made to trace and examine the context of education in the period 
1974 - 1994. 

A description of the present system of educational administration in Cyprus 
is also given. The system is a bureaucratic one and favours centralization 
thus resulting in the creation of serious problems which are identified; a 
less rigidly centralized system is suggested. 

Pre-primary education was, until recently, the poor relation of the 
education family. However, it has made great strides moving up on the list 
of government priorities since 1974. The concentration of many people in 
refugee camps under miserable conditions and the need for a greater 
participation in the workforce by women in order to stimulate the economy 
has resulted in the expansion of pre-primary education to cater for the 
needs of children between 3 and 5. 

In primary education there has been a movement of reform aimed at 
encouraging the complete and balanced development of each child 
according to his/her peculiar needs, abilities and interests. The origins of 
this movement of reform can be traced to Greece where studies in the 
development of the curriculum were undertaken in the early 1970's. In 
addition, the new conditions and realities occasioned by the 1974 invasion 
pressed for a re-examination and development of a programme for 
curriculum reform. 

In the field of secondary education much has been done but there is still, of 
course, always room for improvement. The demand for modernizing and 
updating the curriculum produced results in 1980 when the education 



3 

authorities brought about a major change by introducing the Lyceum of 
optional subjects (L. E. M. ) which meant a more flexible secondary 
education system. L. E. M. provides for common core subjects, which are 
compulsory, specialization subjects and supplementary subjects being open 
for choice. The new proposed system of the Integrated Lyceum intended 
to replace the L. E. M., provides for the unification of Secondary General 
Education and Technical Education. However, the new proposed system 
has sharply divided the public in Cyprus. Technical Education, which 
constitutes one of the basic factors in social and economic development 
has been reshaped. However, the prejudice against it hinders the 
progress in the field of Technical Education which is one of the main 
targets of the government. 

In the field of Higher Education the most important event has been the 
establishment of a university in Cyprus based on a decision taken by the 
Council of Ministers in 1978. The university opened its doors in 
September 1992 and constitutes a veritable milestone in the history of 
Cyprus education. To recall the words of an eminent educationalist and 
Psychiatrist, Mr. Takis Evdokas: 

"The University of Cyprus is the biggest 
investment our country has made since its 
independence". (2) 

One paradoxical element in the case of the University of Cyprus is that the 
language of instruction is Greek in spite of the fact that the University is 
bicommunal. 

The teaching profession in Cyprus has gained a respectable place in the 
public consciousness. Teachers form the backbone of the educational 
system and their contribution to the development of Cypriot education is of 
paramount importance. Therefore, these people need incentives which will 
enable them to strive harder and offer more creatively to the education of 
their country. 

(2) Evdokas, T., Article in Phileleftheros newspaper, 7/5/1993 
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The functions of the Guidance Services were set up in 1964 - 1965 and 
their contribution has been of great value. However, the introduction of an 
organized Pastoral Care system in Cypriot schools might tremendously 
contribute towards the welfare of the student both within and outside the 
school walls. 

Finally, the application of a Bilingual Education project in Cypriot schools 
- both Greek and Turkish - might influence positively the political future of 
the country since it could help the two communities come closer and 
communicate for the general good. 

Greek education in Cyprus has gone through many stages before reaching 
its present form. The machinery of education set up by the authorities has 

reached high standards and it is believed that the people's expectations of 
progress are justified. This shows the spirit of dedication with which the 
responsible authorities have worked despite the multiple difficulties they 
have encountered in the process of organizing Cypriot education. 

What was left when Cyprus gained its independence in 1960 in the way of 
a system of education was tinged with colonialism and was, anyway, 
minimal. Everything had to be revised to conform to modern trends in 

education and the real needs of the country. The great progress made in 
the field of education during the first fourteen years of independence was 
set back by the Turkish invasion of 1974. The consequences were 
devastating since Turkey occupied about 40 percent of the island and more 
than 200,000 people, representing about 40 percent of the Greek 

population, were forced to leave their homes and properties and live in 

refugee camps. The effects on education are obvious if we consider the 
fact that about 35 percent of the schools were occupied by the Turks and 
42 percent of the students and teachers were displaced. (i) 

However, despite the chaotic situation that prevailed, the schools 
functioned early in September 1974 under the most adverse conditions. 
The zeal and devotion of teachers and administrators, the willpower of 
parents and students as well as the financial and moral support offered by 
the State and other foreign governments made it possible for the Greek 

(1) Ministry of Education, File on the consequences of the Turkish invasion No. 127/74 (General file). 
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Cypriot schools to start their operation in those gloomy days. 

A lot has been achieved in the relatively short period of thirty four years 
since independence. However, education has the growing qualities of a 
living organism which is constantly changing, adapting itself to new 
demands and new circumstances. Thus, the revolutionary changes taking 
place in the field of education, science and technology create new 
organizational and academic realities to which the educational system of 
Cyprus should try to respond positively. Therefore, in spite of all that has 
been achieved in Cyprus education, a lot lies ahead for the educationalists 
to do. 
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CHAPTER 2 

The strategic position of Cyprus in the eastern Mediterranean led to the 
domination of the island by European and Eastern powers through most of 
its history: 

"It has been the misfortune of people of Cyprus to live in an 
area where Empires have struggled for supremacy. It may 
truly be said that they have never known freedom. " (i) 

Before the end of the second millennium B. C. Greek colonists arrived in 
Cyprus and introduced the Greek language and culture, which have been 
preserved to the present day. The life and character of Cypriots 
throughout the centuries have been greatly influenced by Greek 
civilization, political ideas and manner of administration. 

"The change in the life and character of Cypriots was rapid 
and was not limited to the coastal areas only but it spread to 
all regions of the island and the bonds with Greece were 
becoming closer and closer so as to be said that Cyprus 
became a Greek island " (2) 

During the first century B. C. the island became a Roman Province. In 395 
A. D., when the Roman Empire was partitioned, Cyprus went to the 
Emperor in Constantinople. 

King Richard Coeur de Lion of England conquered the island during the 
3rd crusade in 1191 but soon handed it over to the Lusignans in 1192. The 
Venetians took over the island in 1489 but the Ottoman Turks took it from 
the Venetians in 1571; It remained under Ottoman rule until 1878. It was 
during this period that Turkish people entered Cyprus and by 1960 
constituted 18 percent of the population. Britain occupied Cyprus in 1878 
after signing a defensive alliance with Turkey. 

(1) Weir, W. W., Education in Cyprus some theories and practices in Education in the island of Cyprus 
since 1878, Cosmos Press, Cyprus, 1952, p. 17. 

(2) Tornaritis, C., Cyprus and its Constitutional and other Legal Problems. Nicosia, 1977, p. 9. 
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Britain had the right merely to administer the government of the island 
until, in 1914, when Britain and Turkey took opposite sides in the first 
World War, Britain annexed Cyprus. 

From 1925 to 1960 Cyprus was a British Crown Colony administered by a 
Governor, assisted by an Executive Council and also, for a time, by partly- 
elected legislative council. Following the launching in April 1955 of an 
armed campaign by EOKA (i) in support of Enosis (Union with Greece) a 
state of emergency was declared in November 1955. 

An agreement was signed on February 19,1959 between the United 
Kingdom, Greece, Turkey and the Greek and Turkish Cypriots which 
made Cyprus an independent republic under the guarantee of Britain, 
Greece and Turkey. Britain retained sovereignty over the area containing 
her military bases while the Turkish minority in the island (18 percent) 
were given rights disproportionate to its size: 30 percent of the civil 
service, 30 percent of the seats in the House of Representatives, 40 percent 
of the police and the army, the right of veto on fundamental laws and on 
decisions of the Council of Ministers. 

Under the Cyprus Act, 1960, the island became an independent sovereign 
republic. The constitution provided for a Greek Cypriot president and 
Turkish Cypriot vice-president, elected for a five year term elected by the 
Greek and Turkish communities respectively. The House of 
Representatives, elected for five years by universal suffrage of each 
community, separately, consisted of 35 Greek and 15 Turkish members. 
Many services were placed under the control of separate Greek and 
Turkish authorities. Education was put under the authority of two 
communal chambers which had very tenuous links with the central 
government in matters related to goals, policy and implementation 

procedures. It is clear that the separating features of the constitution 
alienated the two communities, thus causing friction and mistrust. Instead 
of uniting the people of Cyprus and allowing the two communities to co- 
operate in a spirit of understanding and friendship, the provisions of the 
agreement drew them further apart to the detriment of the people of Cyprus 
as a whole. 

"The constitution of Cyprus is probably the most rigid in 
the world. It is certainly the most detailed and most 
complicated. " (2) 

(1) National Organization of Greek Cypriot Fighters 
(2) Smith, S. A., The H :w Commonwealth and its Constitutions, London, 1964, p. 285. 
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The 1960 constitution proved unworkable in practice and led to the 1963 
intercommunal troubles which ultimately led to the separation of the two 
communities. Despite United Nations efforts to diffuse the situation, 
mainland Greek officers of the Greek Cypriot National Guard launched a 
coup against President Makarios in July 1974 and installed a former EOKA 
member in his place. In response to the coup Turkey invaded northern 
Cyprus on July 20,1974 and occupied approximately 40 percent of the 
island. Despite successive U. N. resolutions calling for the withdrawal of 
all foreign forces from the island and the return of refugees to their homes, 
much of the northern part of Cyprus remains under Turkish military 
occupation with a Turkish "Federated State" declared in this area. 

The purpose of this study is to examine key aspects of Greek education in 
Cyprus since 1974. However, it is also appropriate to consider the 
educational situation before 1974 in order to highlight what had been 
achieved in the field of education. These developments exerted an 
influence on developments after 1974. 

The task, of course, of giving a clear and coherent picture of the 
educational system of any country is extremely difficult and one has to bear 
in mind Lester Smith's words: 

". education ... 
has a. growing 

quality of a living organism. While- 
it has permanent attributes, it is ; s. 
constantly, changing, adapting itself, 
to new demands and new circumstances" 

Clearly the organization of an educational system should be such that the 
system has as much flexibility as possible. 

A) The period of Turkish Rule, 1571 - 1878 

Cyprus was under Turkish rule for three centuries; ignorance and poverty 
prevailed when the British took over in 1878. The state of education was 
very rudimentary as it was described by the first British High 
Commissioner in his annual report for 1879. 

(1) Smith, Lester, W. O.. Education, 1973, Penguin, p. 7 
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"The state of education in Cyprus must be considered to be 
at a low standard if judged by modern ideas. The majority 
of the agricultural population have received little or no 
education. In many villages not a single person can read 
or write and education of the women is almost completely 
neglected". (1) 

State aid and state recognition of education were confined to the Moslem 
population. The Turkish government made an annual grant amounting to 
£500 which was distributed among the Moslem schools in accordance with 
the recommendation of the district councils, which were partly elected and 
partly composed of local officials and dignitaries in each district of the 
island. 

Greek schools that were allowed to operate had no state aid or recognition 
and depended entirely on voluntary contributions. The head of the Greek 
Orthodox Church was the supreme authority as far as education in the 
Greek community was concerned. 

B) The period of British Rule, 1878 -1960 

In 1880 the British colonial governors appointed an English chaplain, the 
Rev. J. S. Spencer, as Director of Education. The appointment of an 
English clergyman to that post caused friction between the colonial 
government and the Greek Orthodox Church. The Turkish community 
raised no objections concerning the above appointment. 

In 1880 village committees (Greek and Turkish) were set up to co-operate 
with the government in the setting up and management of primary 
schools. (2) 

In each of the six districts into which the island was administratively 
divided, a district committee, Greek and Turkish separately, was 
established. Each committee was chaired by the bishops of the six districts 
in the case of Greek Cypriots and the Cadi in the case of Turkish Cypriots. 

(1) Sleight, G. F., Cyprus report of the Department of Education for the School year 1948-49. Nicosia, 
Cyprus Government Office, 1950, p. 3 

(2) Until 1893 there was only one secondary school for the Turkish Cypriots supported and controlled by 
the government. In that year the Pancyprian gymnasium for Greek Cypriots was established and it was 
aided by the government in return for the training given to prospective school teachers. 
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The work of each committee was inspected by a civil servant called the 
commissioner of the district. In addition, two Boards of Education were 
established in 1881, one for the Greek Cypriots and one for the Turkish 
Cypriots. These bodies exercised control in education. 

This system of administration evolved smoothly until it was given shape by 
the education laws of 1895 and 1897. The village committees were elected 
every year by the tax-paying inhabitants and were given responsibility for 
the assessment and fixing of the salaries of teachers. The district 
committees were elected every two years by the villages which supported 
the schools in the district. The Commissioner was Chairman ex-officio. 
The district committees heard appeals from the village committees and 
reported to the Board of Education, the Greeks to the Greek Board and the 
Turks to the Turkish. Every year the district committee presented a list 

showing the villages in their district which it believed should be compelled 
to support their school in the following year. The two Boards of Education 

were elected every two years. The Boards were responsible for: the course 
of instruction in the schools, recommending to government the grants that 
should be paid to the schools, hearing complaints by the teachers that had 
been settled by the district committees, hearing appeals against the 
decisions of the district committees and designing the terms of contracts of 
teachers. 

As the education system developed local leaders pressed for more funds 
which really meant more power in their hands. The government was loath 
to allow an increase of government funds for school purposes until the 
matter of education in Cyprus was looked into once again. An 
investigation was carried out by J. E. Talbot and F. W. Cape and their 
report was published in 1913. This report was the first comprehensive 
survey of the educational situation in the island and provided the first 
concrete suggestions for reorganization and development. The principal 
recommendations of the report concerned better terms of service for 
teachers, improved training for teachers in a new teacher training college 
to be established and controlled by the government and a new 
administrative structure for the education department itself under the 
direction of a Briton. The report recommended that the government should 
control, appoint, dismiss and pay teachers and provide school furniture, 
books and equipment. It also recommended that the two Boards of 
Education should control the curriculum and the choice of text books. 
Concerning financial support, the Talbot and Cape Report Stated: 
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"Any substantial increase in the government grants in aid 
to be accompanied by some genuine measure of control by 
the government of whatever money it provides". (i) 

As far as the struggle for control is concerned the report clearly defines the 
issue elsewhere: 

"We were assured over and over again that the Greek- 
Cypriots would sooner dispense with state aid altogether 
than surrender to the government the control of the 
teachers which they have always possessed and which they 
deem to be vital to their political aspirations". (2) 

The report did nofgreatly influence the educational structure at the time 
owing to the strong opposition of Greek members of the legislative council, 
who believed that the main aim of education - to keep alive the national 
conscience - had been interfered with. However, the report did initiate the 
process of centralization which took a step forward in 1923 when a new 
education law was enacted which gave the colonial government control in 
education matters especially in the field of primary education. 

"Under the law of 1925 which embraced elementary 
education of all religious denominations, the school 
teachers were brought under the direct control of the 
government for appointments, promotion, dismissal 
and all disciplinary purposes and their salaries paid by 
the government" (3) 

The only power left to the boards of education for a few more years was 
the right to decide on school curricula and choice of textbooks. The village 
committees were only responsible for the provision and maintenance of the 
premises and the furniture of the schools in good condition. 

The unsuccessful uprising of Cypriots in October 1932 accelerated the 
process of absolute control by central government. Centralization was 
consummated in the Education Law of 1933 which: 

(1) Talbot, J. E., and Cape F. W., Report of Education in Cyprus, 1913, Printed by Waterlow and Say 
Ltd, London, 1914, p. 8 

(2) Ibid, p. 8 
(3) Reportof the Department of Education 1934-35, Government Printing Office, Nicosia, Cyprus, p. 3 
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"established the Governor as the central authority 
retaining nominated Boards of Education with control 
of local rates and advisory powers in all other matters 
connected with elementary education" (1) 

The epitaph of the democratic basis for administration is best described by 
Dr. Weir: 

"The chief points involved in this final step towards 
centralization were: 
1. Textbooks to be prescribed by the government. 
2. Members of boards of education and the 

village committees to be appointed by the 
government. 

3. Ultimate control of education funds now in 
government hands. 

4. Boards of Education became advisory. " (2) 

Dr. C. Spyridakis, an eminent Greek Cypriot headmaster and first minister 
of education after independence, commenting on the 1933 law said: 

"Not only do the teachers depend on the government 
absolutely, not only is the curriculum ordained by it, but the 
smallest detail, down to the erection of latrines, must be 
done with the approval of the director of education. (3) 

The reaction to the 1933 law was strong but ineffective because the most 
influential leaders of the opposition had been exiled and were not permitted 
to return until 1947. The same system of administration prevailed in 
essence until 1960. 

The British government paid no serious attention to secondary education. 
The first annual grant paid by the government to a Greek secondary school 
was to the Pancyprian Gymnasium in 1893. The only other secondary 
school at that time was the "Idadi" for Turkish Cypriots which was 
supported and controlled by the government. As from 1923 the 
government grant was increased and was shared amongst new secondary 
schools that appeared in the towns and later in the villages. 
(1) Weir, W. W. Education in Cyprus some theories and practices in Education in the island of Cyprus 

since 1878, Cosmos Press, Cyprus 1952, p. 3 
(2 Ibid. p. 30 
(3) Spyridakis, C. The Educational policy of the English government in Cyrus (1878-1954)_ The Cyprus 

Ethnarchy Office, Nicosia, 1954, p. 16 
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The year 1935 marked a turning point in the history of secondary education 
in Cyprus because in that year the government gained much greater control 
over secondary schools in reference to a new education law that was passed 
that year. Until then secondary schools were not under the control of the 
education department. All Turkish schools accepted the terms of the 
government and became aided secondary schools. A few Greek secondary 
schools, due to financial considerations, accepted the government 
arrangements to become aided secondary schools. Most of the Greek 
schools rejected the attractive financial aid and joined the group of unaided 
schools preferring to remain loyal to the Greek Orthodox Church and to 
keep alive the national conscience. 

Dr. Weir described vividly the opposition to centralization in the 
administration of education. 

"The opposition to centralization in Cyprus had continued, 
fundamentally, because the "wrong government" has been 
doing the dictating. It has not been a question of fom of 
government administration so much as a question of which 
government". (1) 

Thus, Greek secondary schools remained independent and the bishop of the 
district was the president of the school committee. The schools were 
financed by the church, supplemented by fees charged to students and 
voluntary contributions. 

The hard struggle between the government and the Orthodox Church over 
control of secondary education continued right up to the end of the British 
rule in 1960. 

During the liberation struggle (1955 - 1959) the Greek secondary schools 
were temporarily closed by the government because principals and teachers 
were dismissed for encouraging students to take part in demonstrations 
against the government. 

(1) Weir, W. W.., Education in Cyprus. some theories and practicies in Educat`n in the island of Cyprus 
since 1878, Cosmos Press, Cyprus 1952, p. 3 
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Thus, schools were set up clandestinely and functioned in private premises 
and churches because secondary education was considered the most 
powerful weapon by Greek Cypriots to secure the national consciousness. 
Classical Greekness and Christian Orthodoxy permeated the curricula of 
the Greek secondary schools and constituted their chief education 
objectives: 

"No understanding of Greek education in Cyprus can be 
gained without noting the underlying aim: To keep alive the 
national feeling. A close second to this basic aim had been 
to develop a loyalty to the Greek Orthodox Church". (i) 

ý1 The Period of Independence, 1960 - 1974 

On attaining independence in 1960 the responsibility for Greek education 
was entrusted to the Greek Communal Chamber (2) and a Board of 
Education under the provisions of Law 3 of 1960 was organized by the 
Greek Communal Chamber in an advisory role on educational matters. 
The British government had handed down a system of education tinged 

with colonialism which had to be reconsidered and improved in order to 

respond to modern trends in education and the new realities on the island. 
The new system, it was hoped, would acquire a characteristic identity and 
close links with Greece. The dividing elements of the constitution, 
however, resulted in the polarization of the two ethnic communities which 
strove hard to strengthen their links with their respective 'mother 

countries'. 

The Greek Communal Chamber, after independence, followed a policy of 
Hellenization: 

"The Greek Board of Education considered as its main task 
to set education free from any colonial links in order to 
help schools establish their genuine Greek character". (3) 

(1) Ibid, p. 85 
(2) Under the Law 12/1965 the Ministry of Education was set up following the dissolution of the Greek 

Communal Chamber. 
(3) Spyridakis, C., Studies. Lecturers- Speeches. Articles, Vol. B. part 11, Nicosia, 1974, p. 205 
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The first reforms initiated included: 

(a) a revision of the curriculum of primary schools and that of secondary 
schools which were in any way under the control of the colonial 
administrator. 

(b) the abolition of the teaching of English in primary schools. (The 
irony is that a few years later the same persons introduced English 
into the curriculum of primary schools). 

(c) the use of the Greek language as the medium of instruction in the 
Teacher Training College, (which changed its name into Pedagogical 

Academy) and the technical schools. 

(d) the intensification of the teaching of Greek history in schools at all 
levels with special emphasis in the primary school. 

(e) The use of the Greek language in the correspondence between the 

education authorities and the schools. (1) 

In 1964 the Greek Communal Chamber decided in favour of. 

"the full identification of Cypriot education with that of 
Greece". (2) 

In 1965 all syllabuses and curricula in Greek primary and secondary 
schools became identical to those in Greece. 

The above measures evidently aimed at strengthening the cultural and 
emotional links between Greece and Greek Cypriots whose Greek national 
conscience would be preserved through education. 

The relationship between Greece and Cyprus in the sphere of Education is 

a feature to be constantly borne in mind. Greek Cypriot secondary schools 
are officially recognized by the Greek Ministry of Education as equivalent 
to corresponding schools in Greece and, as far as the content of education 
is concerned, conform to the regulations of the Greek Ministry of 
Education. -- 

(1) Karagibrgis, A., Education Development in Cyprus 1960-1977, Nicosia 1986, p. 37 
(2) Minutes of the Greek Communal Chamber June 25th, 1964 




































































































































































































































































































































































































































































































